Studies in larger countries, including Brazil (Colom, Flores-Mendoza, & Abad, 2006) and Sudan (Khaleefa, Sulman, & Lynn, 2009) , showed modest gains of approximately two IQ points per decade. In the Brazilian study, rural children in 2004 scored substantially lower than urban children in 1930.
One reason to expect incomplete convergence between high-IQ and low-IQ countries is the likely existence of cultural amplifier effects, which imply that even small genetic IQ differences translate into large phenotypic differences at the country level because populations with slightly lower "genotypic IQ" provide cognitively less challenging environments for their children.
Another problem for the prediction is that the Flynn effect is most pronounced on less heritable abilities exhibiting lower g loadings (te Nijenhuis, 2012) . Given that g is likely to account for a substantial fraction of the IQ variation between countries, these findings indicate that the basic pattern of differences between countries is likely to be robust to the passage of time although the magnitude of the differences is likely to decline.
It also needs to be noted that g is not fixed in time. Differential fertility favoring those with lower IQ and/or education has been observed in Western cohorts dating back to the end of the 19th century, with inferred reductions of "genotypic IQ" of up to one point per generation. This "dysgenic" differential fertility pattern is now global in extent, existing both in fertility differentials between countries and within them. Unlike the Flynn effect, dysgenesis is most pronounced on subtests exhibiting higher g loadings (Woodley & Meisenberg, 2012) . This trend suggests that what has been termed "genetic g" has been and will likely continue to decline globally despite the possibility of continuing secular gains on less heritable and less g-saturated "narrow" abilities (Woodley & Meisenberg, 2012) .
In conclusion, we argue that these empirical observations must inform any statements on the future of human intelligence differentials.
In the recent review of what is known about intelligence, Nisbett and colleagues (February-March 2012) summarized advances in the field with a focus on the 15 years since an earlier such examination (Neisser et al., 1996) . Both Nisbett et al.'s review and the one before focused on measures of general intelligence and the closely related concept of IQ. The reviews examined the verbal-comprehension and perceptual-organizational intelligences that make up large portions of general intelligence and that are measured by the widely used series of Wechsler intelligence scales. The investigators also considered distinctions between crystallized and fluid portions of intelligence and suggested the importance of spatial intelligence as a partially discrete area of ability. All of these intelligences have been focal topics of research through the 20th century. Since then, however, attention to a new group of intelligences that we refer to as "hot intelligences" has been growing (Mayer, Salovey, & Caruso, 2004) . Although mentioned potential newcomers to the group of intelligences, such as practical intelligence, we feel that future reviews should consider the burgeoning research in new conceptions of intelligence. Here we express a rationale for including a consideration of these newly described intelligences.
Since the 1980s, an increasing research effort has been focused on these "hot intelligences," including the emotional, personal, and social intelligences (e.g., Gardner, 1983) . Traditional intelligences can be thought of as "cool" in the sense that they concern information in the abstract and rules of symbol manipulation for information that can in principle possess relatively little direct personal impact, such as word meanings, pattern comprehension, and spatial locations. In contrast, hot intelligences concern information that has more direct personal relevance, potentially impacting one's emotions, self-assessment, personal intentions, and self-esteem and those with whom one interacts within a social context. This is information that one can warm up to or that might make one's blood boil-hence "hot."
We believe the group of hot intelligences are increasingly important to understanding human cognition and human relationships. Emotional intelligence is a case in point, but so are personal and social intelli-gences (Mayer, Salovey, & Caruso, 2008; Mayer, Panter, & Caruso, 2012; Weis & Süß, 2005) . Emotional intelligence concerns the ability to identify emotional information, to reason about emotions, and to use emotions to solve life problems. Personal intelligence involves the ability to identify information about personality, to reason about one's own and others' personalities, and to use that knowledge to make personal choices and to systematize one's plans. Social intelligence is a parallel construct that concerns the ability to reason about such social information as the power of situations, group status and memberships, and group dynamics. Each of these intelligences can be measured with psychometrically validated, ability-based intelligence measures, with test takers' responses being keyed to expert-determined correct and incorrect (or better and worse) answers. Such ability measures constitute the "gold standard" in the area because intelligence is a mental ability and mental abilities are measured by comparing a person's performance against the criterion of correctness.
The most well studied of these intelligences, emotional intelligence, is now widely measured by ability-based methods. A search delimited specifically by the terms "emotional intelligence" and "ability measure" in PsycINFO yielded just over 120 studies as of March 26, 2012 . Validity studies with the ability scales indicate considerable and diverse evidence for the construct (Mayer, Roberts, & Barsade, 2008) . Measured as an ability (as opposed to a mixed group of traits), higher levels of emotional intelligence correlated with better social outcomes for children and adults, people's lowered social deviance, greater likability as evaluated by observers, better family and intimate relationships, higher student performance (perhaps due to emotional intelligence's overlap with general intelligence), better social relations at work and in negotiations, and overall psychological well-being (Mayer, Roberts, & Barsade, 2008) . Personal intelligence is a very new construct that, early findings suggest, may allow for a broadening of such predictions (Mayer et al., 2012) . Measures of social intelligence have yet to be employed in largescale studies, although findings have thus far seemed promising (Weis & Sü␤, 2005) .
Analytical intelligence, measured by traditional IQ tests, is a critically important attribute to explore and a powerful predictor of life outcomes, as indicated in Nisbett et al.'s (2012) review. It is our hope that the next review of what we know about intelligence will integrate coverage of traditional intelligence with the path-breaking new findings arising from the study of hot intelligences.
In his comment on our review of new findings and theoretical developments in the field of intelligence (Nisbett et al., February-March 2012) , Rushton (2012, this issue) maintained that our claim that Blacks have reduced the IQ gap by more than 5.5 IQ points ignored Rushton and Jensen's (2006) objections to the original contention by Dickens and Flynn (2006) . Readers who wish to see why we ignored their objections are referred to Dickens and Flynn (2006) , who spelled out the errors in the Rushton and Jensen analysis.
In support of his contention that Blacks have not gained in intellectual capacity relative to Whites, Rushton (2012) maintained that there has been virtually no closing of the Black/White gap in scores on the National Assessment of Educational Progress (NAEP) long-term assessment tests from 1975 to 2008. He presented a graph collapsing math and reading scores for 17-year-olds and provided only the means of the resulting score. Of course, means by themselves tell us little. It is gap reduction in terms of effect size that we care about, and gap closing has been very substantial in effect size terms. For reading, the degree of closing on the NAEP tests between 1971 and 2008 (using the standard deviations for Whites) was 0.54 SD for 9-year-olds, 0.58 for 13-year-olds, and 0.58 for 17-year-olds, for an average gap reduction of 0.57 SD. For math, the degree of closing between 1973 and 2008 was 0.25 SD for 9-year-olds, 0.40 for 13-year-olds, and 0.25 for 17-year-olds, for an average gap reduction of 0.30 SD.
1 Averaging over the six indices of gap reduction, we get an IQ gain equivalent of 6.45 points-somewhat higher than the 5.5-point gain for IQ found by Dickens and Flynn (2006) for the period 1972-2002. The academic achievement gains are particularly remarkable in view of a complete reversal over the past 50 years of the magnitude of the socioeconomic status (SES) gap in academic achievement compared to the Black/White gap. Analyzing a wide variety of tests of 1 In these calculations we used the SD for Whites, but the conclusions would be little affected if we were to average the White and Black SDs. For the 1971 and 1973 data, SDs were not available, so we used the earliest available SDs, which were from 1975 for reading and from 1978 for math. SDs varied little from year to year.
